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Intent

The intent of this Teaching and Learning Policy is to establish a framework that promotes
effective, inclusive, and research-based teaching practices aimed at maximising learning at
Southfields. This policy is grounded in research and theory, ensuring that our approaches
to teaching and learning are evidence-based, child-centred, and conducive to the
development of critical thinking, creativity, and lifelong learning skills.



Practice
Teaching Approaches at Southfields

Teaching at Southfields is underpinned by the simple model of memory outlined by
Willingham (2009) and later developed by Tom Sherrington (2019) in his exploration of
Rosenshine's Principles of Instruction. This model helps teachers to understand how learning
happens and how existing schema enable pupils to connect new knowledge to what they
already know, allowing them to make sense of new concepts and ideas. It also highlights
how misconceptions or incomplete schema can hinder successful learning and the
importance of addressing these through effective teaching.

A range of factors can act as barriers to learning at different points within the model. These
may include difficulties with attention, excessive cognitive load, gaps in prior knowledge,
limited fluency of recall or a focus on task completion rather than learning. Teachers

consider these factors when planning and delivering learning in order to maximise
opportunities for success.

Furthermore, the cycle shown in the model does not represent a lesson structure, but rather
the ongoing process through which learning develops. Pupils are likely to move through
different aspects of the cycle multiple times within and across lessons as they build,
strengthen and apply their knowledge.
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Figure 1: Simple Model of Learning

Teachers at Southfields draw upon a range of evidence-informed teaching strategies,
including those outlined within Rosenshine's Principles of Instruction (2012). These strategies
support pupils in acquiring, retaining and applying knowledge effectively.

As the diagram above indicates, learning is most successful when pupils are attentive,
cognitive load is managed appropriately and new learning is connected to existing
knowledge. Teachers therefore make use of a range of approaches including reviewing prior
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learning, presenting new concepts in manageable steps, using questioning to check
understanding, providing clear explanations and models, and adapting support in response
to pupils' needs.

Supportive scaffolds are used to help pupils successfully access complex tasks and develop
confidence in applying new knowledge and skills. These scaffolds may be gradually reduced
as pupils develop greater understanding and independence.

Teachers will typically use the Gradual Release Model when introducing new knowledge,
concepts or skills. This approach supports pupils in moving towards independence through
a combination of modelling, guided practice
and independent application:

Gradual Release of Responsibility Model

e 'My Turn' - the teacher provides an
expert model or example.

e 'Our Turn' - pupils practise with
guidance and support.

e 'Your Turn' - pupils apply their learning
more independently.

Independence

— Guided Practice——

The Gradual Release Model can be explained using the process of a relay race, whereby the
new knowledge is represented by the relay baton. Initially, the teacher holds the baton (‘My
Turn'), before sharing responsibility with pupils (‘Our Turn') and ultimately enabling pupils to
carry the learning independently (‘Your Turn'). Whilst the precise structure of lessons will
vary according to the subject, learning intention and needs of pupils, the Gradual Release
Model provides a consistent approach for supporting learning and developing
independence across the curriculum.

'Our Turn' 'Your Turn'

Figure 2: Gradual release model explained through relay race concept



Strong Foundations
Early Years and Key Stage 1 Transition

At Southfields, we recognise that long-term academic success is built upon strong
foundational knowledge and skills. In Reception, teaching and learning prioritises
establishing routines and early independence. Rather than focusing solely on task
completion, the curriculum is underpinned by three core thematic learning behaviours:

e Cognition: Developing the thinking skills needed to process, connect, and recall new
ideas.

e Belonging: Building a secure identity within the school community to foster
confidence and collaboration.

e Emotional Literacy: Cultivating executive function and self-regulation skills, enabling
children to manage attention, behaviours, and responses effectively.

Securing these behaviours ensures children are cognitively and emotionally ready to benefit
from the expert modelling and scaffolding provided by adults.

Sentence Construction and Structural Progression

As part of our connected curriculum, writing instruction is carefully aligned to support a
seamless transition from the Early Years into Key Stage 1:

e Key Stage 1 Approach: Our Year 1 writing curriculum centres on teaching children to
confidently hold a sentence in their working memory before writing it down. This
manages cognitive load, allowing pupils to master specific sentence types before
moving toward independent composition.

e Transition Alignment: To bridge this journey, the Reception curriculum typically
introduces these sentence-holding techniques during the Summer Term, as
appropriate to the cohort's developmental readiness. This intentional alignment
ensures sentence structures and expectations are already familiar, supporting a
confident transition into Year 1.



Structure of Teaching at Southfields

| Oracy and Active Learning Opportunities

Independent
Practice

- Rehearsal of
new concepts

- Adaptations
made and
scaffolds
provided

| Inclusion Through Adaptive Teaching

Figure 3: Stages of teaching at Southfields - linked to Rosenshine's Principles of Instruction

In order to achieve successful teaching and learning, teachers will use a range of strategies -

including, but not limited to:

General Classroom Strategies

e Whole Class Teaching

e Systematic feedback

e Metacognition

e Individual focused activities

e Talk-partners (for AFL and oracy)
e Small group work

e Reviewing prior learning

e Quizzes
e Pupils experiencing multi-sensory
learning.

e Detailed explanations

e Exploratory learning

e Listening

e Discussion

e Encouraging independence
whatever their age

e Concept Cartoons

e True/False

Active Learning Strategies

e Talk partners

e Mingle, Mingle, Mingle
e Raccoon Circles

e Inside-Outside Circles
e Art Gallery

e Envelope Game

e Power of the Pen

e Multiple Intelligence

e Conscious Alley

e Scenarios

Oracy Strategies

e Talk Tactics

e Groupings

e Fedin Facts

e Harkness Debates
e Balloon Debates

Subject Specific Flow of Learning

The above stages of teaching model provides an overarching structure for teaching at
Southfields. Within each subject, different strategies and resources are sometimes used in
each of the stages outlined. These are detailed in our Subject on a Page documents. An

example of the Art & Design is shown below.




Artists. at Southfields:

At Southfields, we helieve that eveny, child holds. the potential to he an artist. Our Art and Design program is designed tor nurture. this, AT?
potential and ignite o passion, for creative expression. We fcus. on fostering, each child's unique artistic voice, providing, them with

the skills and confidence to explore. the vast possihilities within the wnld. of Art and Design. Through o variety, of engaging activi-
ties. and. exploration, students will open their minds. tr new ideas and unlock their creatirvity, embarking on o joumey, of artistic

growth that will empower them to express themselves and connect with, the world around. them, in new and exciting wuys.

Art Lessons at Southfields:

Capturing Student Growth. in. Art at Southfields Sparking Curiosity and Creativity: Measuring Skills and Knowledge:
Art Sketch Books. L Impact is measured through o rohust

c Leaming, (AfL) and summative
\ Enrichment. Weeks: ussessmerts. Each lessan equips teachers

“'\.\ Art Clubs: assessment informs instruction and

T~

Figure 4: Example Subject on a Page Document (Art & Design) including Subject Specific Flow example.

Adaptive Teaching at Southfields

At Southfields, we recognise that pupils arrive with different prior knowledge, learning
needs and barriers. Adaptive teaching ensures that all pupils are able to access the same
ambitious curriculum and experience success.

Teachers adapt learning through informed, in-the-moment and planned adjustments, based
on ongoing formative assessment and secure knowledge of pupils' starting points. This
includes:

Identifying when pupils need key knowledge broken down further or explicitly revisited
Using formative assessment to check understanding and respond during teaching
Planning connections to prior learning and providing pre-teaching where essential
knowledge is missing

Maintaining high expectations while adjusting support so all pupils can meet them

In practice, this is supported through:

e Targeted adult support

e Scaffolding (e.g. sentence stems, partially completed models)
e Flexible grouping arrangements

e Graphic organisers and structured representations of ideas



o Pre-teaching of key vocabulary and concepts
Challenge and Depth

Adaptive teaching ensures access, but also enables all pupils to engage with high levels of
challenge. Once pupils have secured sufficient understanding, they are expected to apply,
connect and extend their knowledge in increasingly complex ways.

Challenge is designed to develop depth of understanding rather than additional workload.
This includes tasks that require pupils to:

e Apply knowledge in unfamiliar contexts

e Explain reasoning and justify answers

e Make connections between concepts

e |dentify patterns, relationships and exceptions
e Generate and test examples or hypotheses

This approach is informed by Efrat Furst's network model of learning, which emphasises how
strengthening and connecting knowledge within working memory and long-term memory
supports fluency, transfer and conceptual mastery. Challenge therefore is not separate from
adaptation, but the next stage of it: ensuring that all pupils build increasingly rich and
connected understanding over time.

= EDED D

KNOW UNDERSTAND > MASTER
v Reduce distractions v Explanations, Examples ~ v' Questioning v Spacing
v" Focus attention v Models, Analogies v’ Retrieval Practice v Variation
v Introduce separately ~ v' Images and illustrations ~ v' Generative Learning v" Integration

Figure 5: Efrat Furst - A model: evolving interactions between working memory and long-term memory

Planning for Delivery

At Southfields Primary School, our planning system is intended to:

* Ensure that teachers are knowledgeable and confident about learning objectives,
subject content, differentiation and outcomes for relevant time periods



* Ensure it effectively supports high quality teaching and learning

* Meet the requirements of the National Curriculum, The Foundation Stage Curriculum (in

the Early Years) and national directives
* Ensure effective use of a range of resources to support the application of knowledge

and understanding.

* Ensure progression in learning and improvements in standards achieved
* Ensure continuity and balance

When planning, teachers ‘walk through' lessons in preparation, anticipating misconceptions,

deciding on key questions and outlining the vocabulary that is required for children to
succeed. Specific adaptations are made and adult support is deployed to support the

progress of all learners.

Each lesson is part of a well-structured curriculum framework. A clear learning objective will

be given to pupils as part of their learning journey. These will be written in the format:

LO: To be able to...

A set of clear, sequential success criteria will be used to help children understand their

learning journey and to monitor how well they are doing against these criteria. These will be

written in the format:
*| can...

** | can...

*** | can...

English Planning

Our English lessons are planned on the proforma shown below.

Text Type: Non-Narrutive
Texts used: Holes

Reading, Skills text: Model Text - Should plastic he hanned? Fotus: Vocahulary
Week 5 Warm up Main Teach. Main Task and Success Adaptation
Vocahulary, (Include what you are Criteria. (Access and.
Spellings, motelling to hang on the challenge -
Sentence Level
Wednesday | TA role: Target TA role: Target children TA role: To work with: LA children supporting, them,
correct. mod. types. sentences.
Modal Verbs LO: To be ahle touse a Children to focus on writing @ | Children to match.
I£1 wus...game in. | range of punctuation to paragraph. forand a clauses. to make o
pairs mark houndaries hetween | paragraph against using the sentence. As.a
a paragraph,
T can identify semi-colons, extending the
colons. and. dashes. in clauses. ideas.
each gf each punctuation type | Children to correct
**I can include a range aft the incorrect use

is wrong.




Figure 6: An example of an English lesson plan (Y6)

Maths Planning

Our maths lesson structure is based on Bloom's Taxonomy and the 'Five Big Ideas'. This is
used to structure planning and teaching.

Teaching for Mastery - The Five Big Ideas

* Accessing ideas
* Communicating concepts
* Making connections

* Chains of reasoning
* Applying maths to problems
* Making connections

) (

Detailed
curriculum
sequencing

supports all to
progress

¢ Procedural variation
* Conceptual variation
* Making connections

Fluency

* Knowing key mathematical facts
* Thinking flexibly
) * Making connections

Figure 7: Teaching for Mastery — The Five Big Ideas

Teaching for Mastery — Lesson Structure — The 5 Big Ideas

« Think/Pair/Share to
solve a problem

* Opportunity for
teacher to assess prior

* Teacher scaffolds
new learning
* Modelling of new

* Consolidation of
learning

Discussion of
Methods

* Children share
worked examples

f’_

= Children practice
new learning with
their partner

* Teacher constantly
assessing
understanding

* Gradual move from
concrete 2
pictorial = abstract
understanding

knowledge

* Encourage different
‘ways to solve the
problem

techniques using
concrete resources
* Questioning to
secure and deepen
understanding

Clarify/Structure

* Discussion of a
range of methods

* Concrete resources
encouraged to aid
explanations

Exploration

* Usually ina
workbook or from

worksheet

* Questions
become maore
abstract

Independent
Practice

White Rose
M
Classroom Secrets
Testbase
Twinkl
Grammarsaurus
NCTEM Reasoning
Nrich Habits of Mind



Figure 8: Southfields Maths Lesson Structure

Maths lessons are then planned by either recording notes on PowerPoint slides or using a

planning proforma. Lessons begin with a 'Think - Pair - Share' based on children’s prior

learning. This provides an opportunity for children to think mathematically (as outlined in
'The 5 Big Ideas') and articulate their understanding. Each lesson ends with a reflection slide

which uses a True/False question to provide an opportunity for students to think

mathematically and reason based on the objective of the lesson.

Think - Pair - Share

What do you notice about these shapes?

w @ ¢

Encourage children to use key vocabulary developed in previous lessons:

vertices, angles, sides, quadrilaterals etc.
Children to share what they notice in form of a discussion

(T Wu el F §iisle 2]

A regular quadrilateral is a

©®

square.

Oracy Talk Tactics’ on tables to support with discussion.
Extra questions: What's the same? What's different?
Can you make any links between them?

Science, History and Geography Planning

planning notes (Y4) and lesson reflection.

White Roso
MATHS

© Wit B Esucton 2026

Figures 9/10: Example ‘Think — Pair — Share’, maths

Our science, geography and history curriculums outline the declarative (‘sticky') knowledge
(highlighted in yellow) that we want children to learn in each lesson whilst also providing
additional information to support teachers in the planning process.

Year 3 Plants

National Curriculum
Pupils should be taught to:

& identify and describe the functions of
different parts of flowering plants: roots,
stem/trunk, leaves and flowers

& explore the requirements of plants for life
and growth (air, light, water, nutrients from
soil, and room to grow) and how they vary
from plant to plant

& investigate the way in which water is
transported within plants

explore the part that flowers play in the life cycle
of flowering plants, including pollination, seed
formation and seed dispersal

Guidance
Pupils should be introduced to the relationship between structure and function: the idea
that every part has a job to do. They should explore questions that focus on the role of
the roots and stem in nutrition and support, leaves for nutrition and flowers for
reproduction.
Note: Pupils can be introduced to the idea that plants can make their own food, but at
this stage they do not need to understand how this happens.
Pupils might work scientifically by: comparing the effect of different factors on plant
growth, for example, the amount of light, the amount of fertiliser; discovering how seeds
are formed by observing the different stages of plant life cycles over a period of time;
looking for patterns in the structure of fruits that relate to how the seeds are dispersed.
They might observe how water is transported in plants, for example, by putting cut,
white carnations into coloured water and observing how water travels up the stem to
the flowers.

« plants eat food

» food comes from the soil via the roots
 flowers are merely decorative rather

than a vital part of the life cyclein

reproduction

= plants only need sunlight to keep them

warm

* roots suck in water which is then sucked

up the stem.

\A strong miain root that
igrows straight down in
the soil. It keeps the plant
firmly in place and they
can absorb water and
minerals from the soil. A
carrot is a type of tap
root.

Fibrous roots are made up
ffrom lots of small roots
spread in all directions in
the soil. They can seek
water and minerals over a
large area.

Storage roots swell to store food
ffor the plant. There can be
multiple swells along a root.
Potatoes and sweet potatoes
are a storage root that we (and
other animals) eat.

scientific vocabulary
to structure questions
**| can use scientific
knowledge to ask
probing questions (I
can use knowledge to
ask further, more
probing questions e.g.
I know this.... I know
this...., but what | want
to know if....)

***| can recognise
when a question is / is
not able to be
answered

Draw different types of
oot and know some
plants that have these
types of root systems.

Children will not all
understand potatoes
and root vegetables as
roots.

POS content Year 3 Factual Knowledge Learning Objective Lesson Notes Expected
vocab.
2hrs | Identify and describe| Roots: Lesson 1 Allow children to see | Structure
the functions of I know that roots draw water from the soil/stabilising material 1.Asking Questions | different roots as in Support
flowering plants: I know that roots anchor the plant to provide stability table. Stabilise
roots, stem/trunk, | | know that roots draw nutrients from the soil to feed the plant LO: To be able to ask | What are they for? Stability
leaves and flowers | | know there are 3 types of roots relevant How does their design | Anchor

Fibrous Roots Storage Roots meet the needs of the | Produce

i g 4 *| can use precise plant? Reproduce
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Figure 11: Example of Southfields Science Curriculum and ‘Lesson Notes’ (Y3)

The science, history and geography curriculums have been designed in conjunction with one
another to ensure complete coverage of the National Curriculum as well as taking advantage

of cross-curricular links between these subjects.

Southfields Primary

History, Geography and Science Long term Plan

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Y1 >
Local Study 2 | Transport
(school) . Florence Mary a|.
Toys UK Countries Nightinaale Annin = |in
ghting 9 s | Coventry
Materials Plants (trees) . Animals Inc. Animals
Materials
(properties) Humans Inc.
(body parts) Humans Plants (flowers)
Seasons Seasons . Seasons (Animals)
(Summer) (Autumn) ZEREEITTE (Spring)
Y2
Great Fire of Christopher Neil Lzl Non-European
The World Study Study
London Columbus Armstrong .
(Village) (Kenya)
Plants Animals Inc. Animals Inc. Plants y .
. Humans Humans Living Things
Materials (uses) | (bulbs and . (changes
(offspring and (food & -
seeds) . . over time)
needs for life) exercise)

Figure 11: Southfields Science, Geography and History Long-term plan/overview.

Assessment

At Southfields, summative data is collected towards the end of each term (December,
March and July). Using ongoing assessments, teachers finalise the levels for individual pupils
in Reading, Writing and Maths. Teachers use these ongoing assessments to support
adaptations during lessons and to plan the next learning steps for individual pupils or
groups. For all other subjects, a holistic approach is taken to inform teachers' assessments,
drawing upon a flexible range of evidence. This includes, but is not limited to: quizzes,
retrieval activities, pupil voice, and written work.

Teachers work together to moderate work at similar levels across school and with other
schools to ensure that their judgements are sound. Ultimate summative judgements are
securely grounded in professional expertise and a diverse variety of evidence.
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Enrichment weeks

Enrichment weeks are planned as whole school events to develop skills and knowledge
through a cross curricular approach in a fun and engaging manner. Teachers plan ambitious
lessons which are designed to give all learners the skills, knowledge and cultural capital
they need to succeed in life. Examples of project weeks are: Science Week; Southfields
Victorian Week (150 Year Celebration).

Development

Teacher CPD Entitlement

At Southfields we pride ourselves on the extensive
CPD offering that is available for staff. CPD is
linked closely to the School Development Plan
and/or the individual needs of our staff. In doing
so, CPD is managed via the process of Goal
Setting > Observation > Feedback > Reflection >

SUPPORTING PROFESSIONAL
LEARNING CYCLES.

SOLVING COMMON PROBLEMS

WalkThrus prov des the solution to several common \}‘T”ib ems that arise in professional learr 1ng

Goal Review, as outlined by Tom Sherrington.

Figure 12: Tom Sherrington: Supporting Professional Learning Cycles

The School Improvement Priorities (SIP) form the basis for CPD throughout the school. CPD
is delivered through multiple avenues including:

- Staff Inset Days and Staff Meetings
- Coaching
o Instructional Coaching is used to support the development of teachers in a
range of ways. This includes one-to-one coaching, for example between ECTs
and an experienced mentor or it could be organised as part of a triad working
on a specific area such as oracy.
o At Southfields, we adopt the three-point communication technique to support
coaching conversations.
- External training
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o A select group of external providers are chosen to give school staff the support
that we deem to be required. These include a small number of freelance
providers as well as CPD offered through the Gateway Alliance.

All teaching staff at Southfields have their own '‘Teaching & Learning One-Page Profile’
which tracks the training and support that has been provided as well as the progress being
made. Teachers and Teaching Assistants also have their own development journals in which
they record key takeaways from CPD, reflections and feedback.

Personalised Coaching

To supplement our CPD offering, a Teaching and Learning Consultant works with each
teacher on a one-to-one basis at least twice each year. In doing this, teachers receive
personalised support based on the observations of the consultant. During these sessions,
the Teaching and Learning Consultant works alongside teaching staff, supporting them
proactively before working with them on a one-to-one basis. Teachers are then given clear
development points and practical ways in which they can be applied in the classroom.
These development points are followed up on during subsequent sessions.

Teaching Assistant CPD Package

Alongside whole-school CPD delivered through INSET days and support from a Teaching and
Learning Consultant, Teaching Assistants benefit from a structured programme of
professional development. This includes a monthly TA CPD session aligned to the focus of
recent staff meetings, ensuring consistency and shared understanding across roles. In
addition, 'College Time' is provided each month, giving TAs dedicated time and access to
relevant online training to further develop expertise linked to their specific responsibilities
and development needs.

Additional Opportunities

Southfields staff are provided with opportunities and support to undertake additional
qualifications such as National Professional Qualifications (NPQs) and official accreditation.

Training for Other Adults
A range of other adults who also work closely with children receive CPD to develop their
capacity for teaching and learning. This is based on the SDP in addition to their specific

needs. These adults include, but are not limited to Teaching Assistants, Learning Mentors
and Lunchtime Supervisors.
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